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Our policy s underpinned, by the exidence of best practice fromv the Education Endowment Foundation (EEF) and,

Redirect; or refocus either the teacher's or the leamer's actions to- achieve a goals

Be specific; accurate and, clear:

Encourage and support further effort,

Begimmspmmglgsoﬂwablbl&mmnmgguh

Alert the teacher to- misconceptions so- they can be addressed, in subsequent, lessons.

The Department, for Educations research into teacher workload has highlighted, writtery marking as o key,
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effective feedback irv line with the EEF's recommendations, and, those of the DfE's expert group which emphasises

Key Principles:

Evidence of feedback is incidental to- the process; we do- not proide additionals evidence for external

o Feedback delimered closest to- the point of action is most effectime; as such feedback delisered, irv lessons is
oftery more effective than comments prosvided, ab a later date.

o New learming is fragile and easily forgotten unless explicity steps are taken over time to revisit: Teachers

o Feedback is provided both to teachers and, pupils as part of assessment processes inv the classroomu It can

o Feedback is part of the schools wider assessment, processes whichs aim to- provide an appropriate lewel, of

Withirv these principles; our ainm is to- make use of the goods practice approaches outlined by the EEF toolkit to-
across o sequence of lessons:




Feedback to- Improae Pupil Learning
The EEF guidance report, provides o number of recommendations for teachers and, leaders to- consider wherv

1

Lay the foundations for
effective feedback

« Before providing feedback,
teachers should provide high
quality instruction, including the
use of formative assessment
strategies.

High qualty initial instruction

will reduce the work that
feadback needs to do; formative
assessment strategies are
required fo set leaming intentions
{which feedback will aim towards)
and to assess learning gaps
{which feedback will address).

.

Principles

2

Deliver appropriately timed
feedback that focuses on
moving learning forward

There is not one clear answer

for when fesdback should be
provided. Rather, teachers should
judge whether more immediate
or delayed feedback is required,
considering the characteristics of
the task set, the individual pupi,
and the collective understanding
of the class.

Feedback should focus on
moving learning forward,
targeting the specific learning
gaps that pupils exhibit.
Specifically, high quality feedback
may focus on the task, subject,
and self-regulation strategies.

Feedback that focuses on a
learner's personal characteristics,
or feedback that offers only
general and vague remarks, is
less likely to be effective.

3

Plan for how pupils will
receive and use feedback

» Careful thought should be

given to how pupils recefve
feedback. Pupil motivation,
self-confidence, their trust in
the teacher, and their capacity
to receive information can
impact feedback’s effectiveness.
Teachers should, therefore,
implement strategies that
encourage leamers to welcome
feedback, and should monitor
whether pupils are using it.

Teachers should also provide
opportunities for pupils to use
feedback. Only then will the
feedback loop be closed so that
pupil leaming can progress.

4 5

Carefully consider how
to use purposeful verbal
feedback

Carefully consider how to
use purposeful, and time-
efficient, written feedback

* Written methods of feedback,
including written comments,
marks, and scores, can
improve pupil attainment;
however, the effects of written
feedback can vary.

= The method of delivery (and
whether a teacher chooses to
use written or verbal feedback)
is likely to be less important
than ensuring that the principles
of effective teacher feedback
(Recommendaticns 1-3) are
followed. Written feedback may
be effective if it follows high
quality foundations, is timed
appropriately, focuses on the
task, subject, and/or seli-
regulation, and is then used
by pupils.

Some forms of written feedback
have also been associated

with a significant opportunity
cost due to their impact on
‘teacher workload. This should
be monitored by teachers and
school leaders.

* Verbal methods of feedback can

improve pupil attainment and
may be more time-efficient when
compared to some forms of
written feedback.

However, as with written
feedback, the effects of verbal
feedback can vary and the
method of delivery is likely to be
less important than ensuring the
principles of effective teacher
feedback (Recommendations
1-3) are followed.
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Task ontented, feedbacki Feedback
of work or specific type of task: Tt can
comment; ony whether an answer is
correch or incorrect; car give as grade,

KSI' Example
In maths, Wl&hmebwvaskedﬂwmder\

b/voq‘ﬁﬂwmoreﬂwwrong/wagmund; Carv
which, objech is really the heariest?”

KSA Example
Irv sciences o class s identifying the
components of a circuit: The teacher notes
wires irv this circuil: Carv yow also- label the
switches and, cells?’

Feedback targets the underlying
pxooe&se&tmo;’fﬂsh whichs are used,
across o subject: The feedback car
tasks.

In Englishy o pupils is struggling with, letter
formation. The teacher discusses this with
them: Let's just look ab how you are witing
your ‘ds: Carv yow see yow hawve started ot
the top and, gone down and done o loop?
Remember we start, witing @ 'dr by, doing a
letter ‘@ shape: Lebs try that: again/

Inv history, pupils are: haring a, class debate,
on whether Boudica was as hero. The
terminology: Irv emery point youw each, make;
I wanb yow to- use o specialish term weive

Feedback around self-regulation
strategies: Feedback s focused, on the,
learner’s owny self-regulation: It is
cues—and, aims to- improve the learners

Inv art; pupils are painting self-portraits: The
completing activities inv o givery time: He
explains: ‘At the end of today I'm going to-
need, to- think about, finishing, v the: nexdt 15
mirutes—do- yow think yowll bes able to-
finish? If you hawvent started; on your eyes
make a start now’

Inv maths, pupils have beerv seb as problem
to solues One child does not know where to-
start: The teacher prompts them to- resiens
arvd plars Look i our displsy o solegies
tackled, inv the past: T think ones of those



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1715164200

Feedback irv practice

It te vital that teachers consider how to provide effectise feedbacks and, emaluate the work that children, undertake
Irv most instances, feedback occurs ab one of three stages in the learning process.

. Immediate feedback - ab the points of teaching

A&. Summary feedback - at the end, of o lesson/task,

3. Remiew feedback - amay from the points of teaching

As a school, we place considerable emphasis on the provision of immediate feedback:

Below is a list of strategies which, are used, across the schools

Strategies

Immediate - Progress sweepi the teacher aims to ‘check-iry with pupils during the lessorn prosiding immediate
verbal, feedback,

- Dot and, tick marking: the teacher draws o dot where they would, like o pupil, to- revisit the success
criteriar or @ tick where the criterias has beery mets

- Responsive teaching: Verbal feedback is giverv duning the lesson as required and concepts are resisited;

Summary - Plenary: o group or class exaluation against established success criterios
- Self-assessmenti Children use established, success criterias to reflect on and, improve their work,

Reamieme - Whole class feedback: teacher reviews the work of the whole class and notes strengths and, common
support the process across the class:

- Workwatch: Inv additiors to- immediate and, summary feedbacks teachers select as small groups of pupils
- Indirmidual marking: Each pupils work s marked, withy next steps: and, pupils are givery time to- respond,
to these.

Frequency of Feedbacks

Irv line with, EEF guidance;, we do- not hae tightly prescribed expectations around the frequency and style of
feedback: We recognise thaty forms and, frequency, of feedback are likely to- be different for pupils of different; ages
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